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It gives me great pleasure to introduce the 2024 Southwark Diocesan Board of Education Primary Religious Education
Syllabus. In this syllabus, we present a clear curriculum vision and intent, structure for implementation and provision for
evaluating impact. 
The syllabus will give pupils across all our schools a deep understanding and appreciation of a range of religions and
worldviews, providing the opportunity to make sense of their own place in the world and enabling them to be well
prepared for their futures. 
This syllabus considers the most recent developments in policy and research. Extensive work has been done to ensure
coherence across the curriculum, opportunities to embed learning and to reflect our diverse community. New units, such
as ‘Who are the fearless women of faith?’ and ‘How can people of faith serve God and bring freedom and justice to
others?’ sit alongside revised units which have been updated to be relevant, valuable and meaningful for pupils in the
current time.
Schools can expect this syllabus to enable pupils to acquire rich, deep knowledge and understanding while engaging them
through the exploration of core concepts and questions in the areas of theology, philosophy and the social sciences. 
There is much inspiring religious education teaching and learning taking place across our Diocesan schools and I am
grateful to all school staff who will be implementing and supporting this syllabus as we move forward. As inclusive,
diverse communities, RE in our schools makes a significant contribution to every pupil’s own development as well as
fostering respect for others both inside and outside the school community. This syllabus will continue to support and
extend this excellent work. 

FOREWARD

ROZ CORDER 
DIOCESAN DIRECTOR OF EDUCATION

THE RT REVD DR M ROSEMARIE MALLETT
CHAIR, SOUTHWARK DIOCESE BOARD OF EDCUATION

There is no longer Jew or Greek, there is no longer slave or free, there is no longer male and female; for all of you are one
in Christ Jesus. Galatians 3:28

As Chair of the Southwark Diocesan Board of Education, I am delighted to present the SDBE Primary Religious Education
Syllabus 2024. As a Diocese, we are very aware of the vital role of religious education for our pupils and in our schools.
We believe high quality RE provision is key to enabling every child to flourish. It can raise aspirations and standards, help
educate for dignity and respect, foster curiosity and wonder and create a sense of belonging. This syllabus reflects our
broader work and commitment towards racial justice, social justice and environmental justice across the SDBE and
Diocese. Our hope for this syllabus is that learning about, and from, a range of religions, worldviews and key concepts
provides unique opportunities for all pupils across the Diocese to live life in all its fullness. 

3



INTENT

HIGH QUALITY RELIGIOUS EDUCATION

“Religious Education in a Church school should enable every child to flourish and to live life in all its fullness (John
10:10). It will help educate for dignity and respect encouraging all to live well together.

‘Such an approach is offered through a commitment to generous hospitality, being true to our underpinning faith, but
with a deep respect for the integrity of other religious traditions . . . and for the religious freedom of each person.’”

Religious Education in Church of England Schools A Statement of Entitlement,
The Church of England Education Office, 2019

Religious Education should enable pupils of all abilities and needs to: 

develop strong substantive, disciplinary and personal knowledge of the Christian faith and delve into the
concepts, beliefs, practices and diversity of the principle religions and diverse worldviews. This exploration should
take place by viewing the concepts and beliefs through three ‘lenses’, the theological lens (believing), the
philosophical lens (thinking) and the lens of human and social sciences (living); 
study the Christian faith by exploring aspects including The Bible, Old Testament characters, the life, teachings
and actions of Jesus, Christian festivals, creation, wisdom, saints, liturgy, the local Church, the Christian
community, rites of passage, living out the faith, values rooted in Christianity and Christianity as a global faith;
apply an understanding of Christianity to make reasoned and informed responses to life issues and moral choices;
recognise that there are a number of different branches of Christianity who may share common beliefs, but
interpret and practise their faith in different ways;
similarly, recognise that there is diversity within the other principal world faiths and worldviews;
apply religious literacy as they express and demonstrate an informed respect, empathy and sensitivity towards all
people, building bridges of understanding leading to community cohesion;
grow and deepen their spiritual, moral, social and cultural development including an active promotion of
equality, equity, diversity and inclusion through the kaleidoscope of faith and belief;
develop the ability to reflect on their own beliefs, values, misconceptions and experiences, and communicate
issues of faith and truth e.g. faith and worldview responses to climate justice;
flourish as they develop skills of enquiry, critical analysis, interpretation, evaluation, and reflection.
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“Religious Education contributes dynamically to children and young people’s education in schools by provoking
challenging questions about meaning and purpose in life, beliefs about God, ultimate reality, issues of right and wrong
and what it means to be human. In RE they learn about and from religions and worldviews in local, national and global
contexts, to discover, explore and consider different answers to these questions. They learn to weigh up the value of
wisdom from different sources, to develop and express their insights in response, and to agree or disagree respectfully.
Teaching therefore should equip pupils with systematic knowledge and understanding of a range of religions and
worldviews, enabling them to develop their ideas, values and identities. It should develop in pupils an aptitude for
dialogue so that they can participate positively in our society with its diverse religions and worldviews. Pupils should
gain and deploy the skills needed to understand, interpret and evaluate texts, sources of wisdom and authority and
other evidence. They learn to articulate clearly and coherently their personal beliefs, ideas, values and experiences while
respecting the right of others to differ.”

                                           Review of Religious Education in England, The Religious Education Council of England and Wales

In all Southwark Diocesan Church of England Schools, it is expected that RE is at the heart of Christian distinctiveness
and central to school effectiveness. RE contributes to the outworking of the church school’s Christian vision and, as
such, must be given priority as a core subject in the curriculum and be a specialism of the school. RE will be of the
highest quality, aiming for excellence in teaching and learning and developing strong religious literacy in pupils. The RE
should be progressive, sequential, innovative, creative and engaging, with its relevance made clear for all and cross-
curricular links utilised as a tool for exploring and responding to teaching where appropriate.

Within learning across a teaching unit there should be opportunities for both a range of shorter tasks and extended
tasks to convey the depth of learning across a balanced RE curriculum.  Assessment should be an integral part of RE to
inform planning, teaching and learning; pupils’ learning should be assessed formatively and summatively. Whilst being
manageable for staff, assessment must be meaningful to deepen pupil’s  knowledge and develop their skills in RE. 

The Southwark Diocesan Board of Education recommends that RE is taught discretely in weekly lessons alongside any
additional RE teaching and educational experiences. The subject should receive adequate time allocation in the
curriculum. This should be close to 10% and must be no less than 5%, given time appropriate to its status as a core
subject.

5% - 10% of curriculum time equates to:
Reception and Key Stage 1 - 45 – 90 minutes a week;
Key Stage 2   - 1 hour and 10 minutes – 2 hours and 20 minutes a week.

It is vital that the purpose of RE is properly understood by the whole school community and that RE is inclusive and
taught in such a way that it is seen as highly relevant for all pupils in our diocesan church schools, “preparing them for
the opportunities, responsibilities and experiences of life in modern Britain.”
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INTENT

SBDE SYLLABUS APPROACH

Identifying and making sense of core religious and non-religious beliefs and concepts;
understanding what these beliefs mean within their traditions; recognising how and why sources
of authority (such as texts) are used, expressed and interpreted in different ways, and
developing skills of interpretation.

This syllabus is designed to support Church of England schools within the Southwark Diocese in developing and
delivering excellence in RE. It responds to research in high quality RE, national calls for deepening pupils’ knowledge
about religions and for developing their ‘religious literacy’ and SDBE work in RE. The syllabus is sequenced through
systematic units, focused on one religion, and thematic units which build on learning by comparing the religions, beliefs
and practices. The syllabus comprises teaching units for the teaching of Christianity at Reception, Key Stage 1 (KS1) and
Key Stage 2 (KS2) and the study of other principal world religions and worldviews in KS1 and KS2.

Pupils encounter core concepts in religions and beliefs in a coherent way, developing their understanding and their
ability to handle questions of religion and belief. The teaching and learning approach also has three disciplinary lenses or
‘ways of knowing’ (believing, thinking, living), which are woven together as golden threads to provide breadth and
balance within teaching and learning about religions and beliefs, underpinning the aims of RE. Believing, relating to
theological approaches, thinking, relating to more philosophical approaches and living, sociological approaches.
Teaching and learning in the classroom will encompass all three elements, allowing for overlap between elements as
suits the religion, concept and question being explored.

These elements set the context for open exploration of religion and belief. They offer a structure through which pupils
can encounter diverse religious traditions alongside non-religious worldviews. The elements present a broad and flexible
strategy that allows for different traditions to be treated with integrity. These elements offer a route through each unit
while also allowing for a range of questions reflecting different approaches, for example, from religious studies,
philosophy, sociology, ethics and theology.

Examining how and why people put their beliefs into action in diverse ways, within their
everyday lives, within their communities and in the wider world.

Evaluating, reflecting on and connecting the beliefs and practices studied; allowing pupils to
challenge ideas studied, and the ideas studied to challenge pupils’ thinking; discerning possible
connections between these and pupils’ own lives and ways of understanding the world.
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IMPLEMENTATION

HOW TO USE THIS SYLLABUS

This is a syllabus for RE outlining the programme of RE to be taught in our diocesan Church of England primary schools, it
is not a scheme of work. This gives schools the space and flexibility to help teachers make the best use of the units, plan
and deliver excellent RE and use a range of high-quality resources.

It is crucial to take time to understand the school’s context, strengths in teaching and learning and RE as part of using
this syllabus;  for leaders to be clear about the purpose and aims of RE in the school and for each key stage to know the
programmes of study, subject vocabulary and connections between and across the curriculum. 

The RE units outline a journey of learning that is enquiry-based and is framed around questions based on core concepts
and key knowledge. An overall enquiry question opens up the content to be studied with one or two smaller questions
for each lesson, each focusing on learning through the lens of believing (theological;) thinking, (philosophical;) or living,
(sociological.) Each unit comes with a sequence of learning using and following the enquiry cycle: engage, enquire and
explore, evaluate and express.

The plans also include the purpose of the unit; key specialist RE vocabulary for pupils to learn and communicate; the
substantive knowledge (‘sticky knowledge’) that pupils should know by the end of the unit and the expected outcomes
for the unit by which pupils are able to show their substantive, disciplinary and personal knowledge. Bible references to
underpin the religious concepts being taught, if appropriate, are given.

Schools should adapt these plans to suit their context, curriculum and the needs of the particular cohort of pupils, as
well as the approach to styles of planning and learning whilst ensuring that the content of the syllabus is taught. Careful
consideration needs to be given to what pupils already know in RE and what they need to know next to secure
progression in relation to end of phase outcomes. 

In our syllabus, the teaching units reflect three types of knowledge: -
Substantive knowledge (‘sticky knowledge’) -  this is the core factual explicit knowledge described in each unit.
Disciplinary knowledge - this is how pupils learn to learn in RE and links with the development of multi-disciplinary
skills.
Personal knowledge - this is what pupils bring to and take away from RE lessons, building their awareness of the
things that they think and where their ideas and beliefs come from as well as how those ideas and beliefs might be
similar to or different from the ideas and beliefs of others.

These exemplify ‘ways of knowing.’ The development of each of these different types of knowledge is built into the
teaching units.

Our syllabus is written so that pupils gain the bigger picture of each religion and belief and that as they progress, to see
how concepts are linked and the links between Believing, Thinking and Living. 
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The substantive knowledge within each unit focuses on one smaller area of a religious concept and, over time as part of
a spiral curriculum, the concept will be visited and revisited in different ways.

The purpose of the unit is an important starting point in helping to understand the context for this unit so teaching
should begin there, engaging the pupils into the topic of the unit being covered before uncovering the substantive
knowledge. The substantive knowledge also relates to the bigger picture of each religion or belief. 

Teachers need good subject knowledge and a clear understanding of the prior and future learning, including how the
unit to developing pupils’ understanding of particular concepts. This spiral will then create the opportunity for pupils to
deepen their understanding of the particular concept through further units later in the RE programme. It is vital to
understand where the unit an question fits in to the key stage planning, builds on previous learning and links to other
subjects or learning. 

When planning a teaching unit, a teacher needs to be clear on the key questions to shape learning and the learning
outcomes.  These have been created to give a structure to the learning across the six, four or two sessions that the
teaching unit is intended to be taught over. The colours show the links to the golden threads. Pupils will be making links
between Believing, Thinking and Living. The questions relating to Living usually come at the beginning and the end of the
teaching units, helping pupils to make connections with their own personal knowledge. The key questions might also be
used to create learning objectives for each lesson which, in turn, will be success criteria. The questions in each unit link
to learning outcomes and will support a teacher decide what to include. It is important the outcomes are specific so it is
clear what pupils should know, understand and do as a result of their learning. 

Support materials such as lesson plans of corresponding units in the previous diocesan RE Syllabus, (archived on the
SDBE website,) ‘Understanding Christianity’ and other quality RE resources are available. It is important that throughout
the unit, teaching and learning activities enable pupils to process the knowledge as well as practice and demonstrate
their understanding. Pupils should have the opportunity to express and record their knowledge, thinking, understanding
and learning in a variety of ways. These should be through high-quality and meaningful experiences and tasks which
relate directly to the expected outcomes for the unit. There should be a range of shorter and longer activities, enabling
briefer responses and extended responses, focusing on encouraging depth of thinking. Cross-curricular links can be
utilised to help learning to be engaging and accessible for all.

When looking at a teaching unit, the expected outcomes show what evidence might demonstrate pupils’ learning and
achievement in RE. These learning outcomes are expressed in relation to the three elements: believing, thinking, living
and are linked to the end of phase statements which can be found in the Impact section of the syllabus. From the end of
phase statements, the unit specific outcomes specifically relate to the religious concept and topic being taught.

Pupils might show evidence of some or all of the expected outcomes; teachers will use their professional judgment,  
knowledge of their own pupils here and draw upon a range of tasks/activities/work that pupils have said and done as an
integral part of the teaching unit. (see Impact)
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Planning a Unit of Work in RE

Read the Big Picture and Unit Plan
for the teaching unit.

How does it build on previous learning
about the religious concept / topic for your class?

What is the substantive knowledge ('sticky knowledge') and how is it
going to be conveyed through the enquiry cycle?

Where are the golden threads of the lenses?
What does learning in this unit look like

through each of the lenses?

How will the key questions help
shape the sequence of learning?

What engaging ways of learning can be planned for pupils to answer the
key questions, and ultimately, the overall enquiry question?

What resources/artefacts might be useful to  draw upon to support
learning?

How might the expected outcomes help to shape progress?
What range of activites can be planned to enable pupils to show progress

through the different lenses?

How will learning in this unit link with learning in other units
for this year group/phase?
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IMPLEMENTATION

2024 SYLLABUS: EARLY YEARS

Reception

Who am I and where do I belong?

Why is Christmas special for Christians?

What can we learn from the stories of Jesus?

What is in an Easter Garden?

What makes something special?

What makes out world wonderful and how should we care for it?
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IMPLEMENTATION

2024 SYLLABUS: KEY STAGE ONE

Year One

Why did Jesus tell stories?

What is in our school’s name?

Who is who in the Nativity?

Why do Jewish people celebrate the gift of Shabbat?

Who are our Christian neighbours?

Is Easter the most important festival for Christians?

How does belonging to a synagogue help a Jewish person in their faith?

What teaches people to look after the world?
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IMPLEMENTATION

2024 SYLLABUS: KEY STAGE ONE

Year Two

Why do Christians make and try to keep promises before God?

What can we learn from the story of Noah?

What does the ‘Light of the World’ mean for Christians?

What does it mean to be a Muslim?

Why are women so important in the Bible?

How do Easter symbols help us to understand Easter?

What helps Muslims live a faithful life?

How is prayer important? 
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IMPLEMENTATION

2024 SYLLABUS: LOWER KEY STAGE TWO

Year Three

What is the story?

Why do we remember?

What is the most important message of Christmas?

What does it mean to be a Hindu in Britain today? 

What kind of world does God want? 

How is each person vital to the Easter narrative?

Why should Hindus live a good life?  

Words and Actions – Which is most important?
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IMPLEMENTATION

2024 SYLLABUS: LOWER KEY STAGE TWO

Year Four

What makes an Old Testament hero?

Non-religious world views 

What does the journey through Advent mean?

What do Sikhs believe? 

What would Jesus do?

How does Holy Communion build a Christian community?

What do Sikhs value? 

Does faith guide people to try and make the world a fairer place? 
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IMPLEMENTATION

2024 SYLLABUS: UPPER KEY STAGE TWO

Year Five

Who are the ‘fearless women of faith’?

Should every Christian go on a pilgrimage?

What does it mean to be a Buddhist? 

How did the Church begin?

How do Christian communities live out the Easter Story?

What is the Buddhist way of life? 

What does faith and belief teach about the journey of life and death? 

How do art and the media convey Christmas to all people?

How can people of faith serve God and bring freedom and justice to others?
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IMPLEMENTATION

2024 SYLLABUS: UPPER KEY STAGE TWO

Year Six

How has the Christian message survived?

Understanding faith

How do Muslims show commitment to Allah? 

What Is wisdom?

Why do Christians call ‘Good Friday’ good?

How does the Torah help Jewish people to understand what being Jewish means?

What does it mean to live a good life?
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Assessment 
Assessment requires knowing what pupils know and can do and can support high quality teaching and learning.
Effective assessment treats the curriculum as the progress model; it focuses on pupils and the ways in which the
curriculum and its implementation are enabling them to make progress. Classroom activities should enable pupils to
build up knowledge and understanding, in a variety of ways, allowing pupils plenty of opportunities to achieve the
outcomes. Through the unit, teachers should be aware of how far pupils achieve the outcomes, so as to guide their next
steps in teaching. Where a key question is building on previous learning (which will become more and more evident as
the syllabus is implemented over the long-term), pupils will start with some prior knowledge. Building upon this will
help pupils to make more progress

ASSESSING SUBSTANTIVE KNOWLEDGE – ‘KNOWING AND REMEMBERING’
Checking pupils ‘know more and remember more’. For example:  

Retrieval practice:  Multiple choice questions and quizzes.  What key words did you use last lesson; state 3 facts
from the last lesson; explain a key concept from the last lesson; ask your partner 3 questions based on the content
covered this term
Glitter Grids:  a grid with a range of questions of vocabulary which range in the level of difficulty; each question or
word is worth a certain amount of points
Only connect: pupils need to show how their current knowledge relates to other knowledge they have using a
specified number of connections. 

ASSESSING DISCIPLINARY KNOWLEDGE – COMPLEX TASKS
Disciplinary knowledge involves the ‘ways of knowing’ associated with the academic disciplines that engage with
religious and non religious worldviews.  It requires pupils to draw on a range of specialised knowledge and skills
associated to construct a more complex output.  These  tasks can be used to check substantive knowledge, whether
pupils have learned modes of discourse (ways of knowing) and accounts of pupils own personal knowledge
(positionality). The tasks must be based on curriculum related expectations and be clear on appropriate evidence.  For
example:

Beginning and ending self assessment tasks 
Extended writing: Select a key piece of knowledge, area of learning or whole unit, use the targeted question that
reflects one or all of the three lenses in RE (believing (theological), living (sociological) & thinking (philosophical)). 
Creative activities where pupils can clearly explain connections between their creative work and learning from RE
Curriculum
Discussion based activities where pupils represent their own views and the views of others using reasoning and
evidence
Source interpretation and data analysis from broad range of evidence which pupils analyse and explain 

Note: assessment will not just be a straight dichotomy between knowledge (substantive knowledge) and skills (disciplinary knowledge)

ASSESSING CONCEPTS – THE GOLDEN THREADS
At the end of Key Stage Two, an opportunity to assess pupils on how they have understood the key concepts running
throughout the curriculum. These provide information on the pupils’ progress and knowledge, and feedback on the
strength of the golden threads throughout the curriculum.

IMPACT

ASSESSMENT
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IMPACT

ACHIEVEMENT AND ATTAINMENT - PROGRESS

129

MODERATION

Moderation of learning and standards is vital to ensure RE is pitched appropriately and children are making
progress at expected and greater depth expectations.  Termly moderation will encompass a range of evidence
including books, photographs, self assessments, group evidence and any additional material within the
school’s policy.  Creating high quality exemplification documents within a year group and across the school is
recommended. 

KEY STAGE EXPECTED PROGRESS

In describing progress in RE, the Agreed Syllabus illustrates how pupils will develop increasing understanding
through believing (theological), thinking (philosophical) & living (sociological) approaches to learning,
reflected in end of key stage expectations and within units of work. 
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